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Abstract— Many university instructors face challenges in literature classes. Students get bored of long (s) E) 
Bi p) 


hours of teacher-centred lectures, so they sign-in to the on-line class but neither participate actively nor "E xd pih 
interact. They rarely read the assigned literary texts; instead, they resort to open access study guides and  '*, E Ert es t 
summaries available online. The aim of this study is to examine the impact of integrating Traditional and M DE 
Contemporary Methods of teaching English literature on the students' critical thinking skills, academic (8): 

literary analysis, EFL communicative skills, digital literacy and their attitude to value English Literature. 


A quasi-experimental research is conducted on two sophomore literature classes (n=30) at a Lebanese 
university. The adopted theoretical framework is based on: the constructivist cognitive apprenticeship, 


critical thinking skills, literature teaching methods, and digital literacy skills. Data collection instruments 


employed in this study are: (a) the students' formative assessment scores pre, mid and post intervention, (b) 


the perception of the students (post intervention) and (c) the participation level of the students. Research 


findings reveal that the students’ formative assessment mean scores shifted from M = 61.8 and SD = 9.3 to 


M=72.4 and SD = 6.89 post intervention; their (post intervention) perceptions were positive, and their 


participation level markedly improved. Recommendations and implications for further research are 


discussed. 


Keywords— The constructivist cognitive apprenticeship, critical thinking skills, teaching literature 


models, digital literacy 


I. INTRODUCTION 


Many studies have been conducted in the field of instructing 
literature to examine the impact of conventional approaches 
on EFL enhancement through literature classes. However, 
few have tackled integrating traditional literature instruction 
strategies with contemporary ones. This study integrated 
cognitive apprenticeship, critical thinking skills, traditional 
teacher-centered and contemporary student-centered 
literature teaching methods, and finally digital literacy. 
Various learning management platforms were employed: 
Zoom for Meetings, Moodle to post learning material, 
assignments, and quizzes, and instructor-student WhatsApp 
groups (See the screenshot of the 3 platforms in Appendix 


A). Formative assessments were held on-line (See the 
screenshot of student samples in Appendix B & C). 
However, the summative assessment was held physically on 
campus to measure students’ development at the end of the 
course. For the sake of validity, a student sample is attached 
at the end of this study (See Appendix D). 


The aim of this study is to examine the impact of this 
integration strategy on the improvement of students’ higher 
order thinking, academic literary analysis, EFL 
communicative skills, digital literacy and their attitude to 
value English Literature. A quasi-experimental research 
was designed because of its high internal validity as well as 
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the impracticality of randomness. So all the participants 
received the same treatment. 


The aforementioned strategies were integrated in 
three phases. 


In Phase 1, the researcher shared some important 
tools that help students recognize, identify, interpret and 
analyze literary texts before tackling the assigned novel 
itself. The teacher-centered on-line sessions focused on 
content-based and language-based approach. 


In Phase 2, the researcher coached and scaffolded 
the students’ on-line discussions related to the analysis of 
the themes, the common literary devices and the language 
of the assigned texts. Throughout these sessions, the 
researcher triggered the students’ higher-order thinking; she 
raised intriguing questions to help them become 
independent thinkers, and filled in their gaps, 
misinterpretations and omissions. 


In Phase 3, when the students had already acquired 
the needed tools (the background and the language-based 
knowledge), the researcher adopted the student-centered 
approach. She made them reflect on their performance and 
articulate their knowledge. She divided the students into 
groups to work collaboratively in pairs and assigned each 
group a chapter to read, and take the instructor's role in 
analyzing the literary texts in the on-line classes. 


The students were given a formative assessment at the 
beginning, at the end of phase 2, and a third at the end of 
phase 3 (See student samples in the Appendices). It was 
revealed that their mean scores shifted from M = 61.8 and 
SD = 9.3 to M=72.4 and SD = 6.89 post intervention which 
is significant. The post intervention perception of the 
students was positive; and their participation level markedly 
improved. 

In a nutshell, the significance of this study lies in 
integrating cognitive, traditional and contemporary 
strategies to enhance the development of the students’ 
higher order thinking, academic literary analysis skills, EFL 
communicative skills, digital literacy, and improve their 
attitude to value English Literature. 


II. LITERATURE REVIEW AND 
THEORETICAL FRAMEWORK 


This study tested the effect of integrating the following 
multidimensional strategies: cognitive apprenticeship model, 
critical thinking skills, literature teaching models (content- 
based approach, language-based approach, reader-response 
approach), digital literacy, which are thoroughly discussed 


next. 


The Cognitive apprenticeship model 
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Many scholars have expanded upon Vygotsky's social 
learning theory, which emphasized the significance of 
social interaction and cooperative learning to help construct 
cognitive and emotional knowledge (Brown, 2007). 
Specifically, the cognitive apprenticeship model that 
includes: modeling, coaching, scaffolding, reflection, and 
articulation to develop the cognitive skills for complex 
professional practice (Dennen, 2004, p. 814). Modeling is a 
form of demonstration of the temporal process of thinking, 
followed by imitation to help the learner progress through 
the zone of proximal development (ZPD). To Dennen 
(2004), modeling is the most efficient way "to generate 
desired student performance across classes, specially, in an 
on-line forum" (pp. 816-817). Moreover, Hernández (2003) 
considered it important to demonstrate how writers employ 
literary devices such as: "figures of speech, similes, 
idiomatic expressions, and metaphors" (p.127). So, the 
teacher assumes the role of a mentor who facilitates expert 
knowledge for beginners, and makes the implicit knowledge 
become more explicit (Dennen, 2004). Coaching is another 
approach where the teacher monitors classroom activities 
and assists and supports learners where necessary. Next 
comes Scaffolding to support students so that they can cope 
with the task situation. This strategy also entails the gradual 
withdrawal of the teachers from the process when the 
students are ready to independently work. Last but not least 
is the Reflection takes place when the learners assess and 
analyze their self-performance. Finally, it is the Articulation 
approach which integrates the results of reflection into 
verbal form (Dennen, 2004). 


Critical thinking skills 


Leading students to critical thinking that falls into the 
higher-order thinking category tops the list of skills students 
need for success. Critical thinking involves analysis, 
inference, synthesis, and evaluation (Bloom, 1956). Some 
examples of problem-solving activities are: intriguing 
questions, multiple interpretations or answers, supporting 
ideas by evidence from the text. Evidently, in collaborative 
discussions, participants share the evidence that can support 
their ideas. Discussing an interpretive question as a group 
brings thoughtful and considered answers about more than 
having students work upon individually. Follow-up 
questions that clarify, elaborate, and explain difficult 
concepts trigger students’ higher-order thinking (Crowley, 
2015). Another example on the effectiveness of questioning 
is using inventory questions implicitly and explicitly into 
discussions and student writing prompts as a framework for 
pre- and post-reading activities, and as prompts for reading 
responses, formal writing, and journaling (Harris, 2019). 
Training students to analyze, infer, synthesize and evaluate 
literary texts can also help them activate their logical 
reasoning, evaluative comprehension, draw inferences, as 
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well as help them develop their ability to express their 
opinion supported with examples, argue their case, initiate 
and sum up ideas (http://orelt.col.org/). This study engaged 
the participants in higher-order thinking activities that 
involve intriguing questions, logical reasoning, multiple 
interpretations, supporting ideas, synthesizing evidence 
from the text drawing inferences, explaining cause-and- 
effect relationships, comparing facts and evaluating the 


information in the texts. 
Theories on literature teaching models 


Reading literary texts can develop students' language skills, 
imagination, cultural awareness, and encourage critical 
thinking about plots, themes, and characters (Van, 2009). 
But which approach is the most favorable to Literature 
Teaching? Is it the traditional teacher-centered or the 
contemporary student-centered? Below are the most 
frequently discussed Literature Teaching models. 

Content-Based Approach is the most traditional 
approach to teaching literature where learners explore and 
interpret historical context, literary theories, theory of 
genres of a specific text, and the biography of the authors. 
According to this approach, reading literary texts is just to 
obtain information (Carter & Long, 1991). Hall (2005) 
considered this approach a lecture-based or a teacher- 
centered where students depend on their teachers and on 
established sources to interpret texts; consequently, it leads 
to the participation of few students' in the class activities 
(p.50). However, it's important that students be conscious 
of how texts relate to issues of identity, culture, political 
power, gender, ethnicity, class, and religion. It facilitates 
students’ critical awareness about the role of language in 
producing, maintaining, and changing social relations and 
power, and it is considered a means for developing the 
perception about the relationship between language and 
society (Fairclough, 1995). 

Language-Based Approach comprises of stylistic 
approach and language approach, The Stylistic approach is 
the study of literary discourse from a linguistics 
perspective, where attention is paid to semantics, syntax, 
and figurative language, specially, what is said and how is 
said to facilitate the interpretation of the text and highlight 
the aesthetic value of literature (Carter and Long, 1997). 
Similarly, Stockwell (2006) considers stylistic knowledge 
important because it is "the central discipline of literary 
study, against which all other current approaches are partial 
or interdisciplinary" (p.742), which is so true. Whereas, the 
Language approach involves language instruction 
activities, such as: summarizing plots, predictions, rewriting 
the ends of fictions, vocabulary and comprehension, and 
discussions. Meanwhile, teachers clarify technical terms, 
offer appropriate classroom procedures, intervene to 
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provide stimuli and prompts, support and guide them in the 
learning process (Carter, Long, 1991). 


Reader-Response approach is an act of reading a 
literary text in foreign language that “aims at something 
beyond what it actually says" according to Iser (1974) and 
then drawing on one's background knowledge, personal 
feelings, and opinions, to interpret it (p. 278). However, 
instructors should guide students linguistically (Van, 2009) 
because there are numerous gaps, omissions, and 
indeterminacies in those texts that students need to be aware 
of and interpret (Parkinson & Thomas, 2000, p. 7). 
Educators of new methods prefer: active reading, emotional 
and intellectual participation in the text, over the traditional 
mode of reading aloud, learning by heart, and translating. 
Construction of meaning and elicitation of responses are 
major aspects of literature discussions. Advocates of reader- 
response approach encourage active reading for content 
comprehension, and being involved in amusing and 
prediction activities (Mart, 2019) to increase the intrinsic 
motivation of the students. 


At the end, the interplay of the three approaches, 
the Content-Based, the Language-Based (teacher-centered), 
and the Reader-Response (student-centered) and the live 
student discussions and presentations were employed in this 
study. So, the Communicative Language Teaching (CLT) 
approach that integrates Reading, Writing and Speaking 
activities are automatically enhanced (University of 
Louisiana, 2021). 


Digital Literacy 


Digital-literacy is "the ability to use information and 
communication technologies to find, evaluate, create, and 
communicate information, requiring both cognitive and 
technical skills." 


(Loewus, 2016). The learning process can be more 
interactive and effective when students are engaged with 
and use digital tools. They can even refine their literary 
literacies when they search for unfamiliar expressions and 
certain patterns in texts using relevant search engines 


(online.uwa.edu). Digital-literacy related to Zoom, Moodle, 
and WhatsApp is helpful to both students and instructors. 
Moreover, video conferencing on Zoom platform is 
designed to be highly collaborative and interactive 
environment; it gives the attendees the ability to use audio 
and video, share their screen, and write in the text box. 
Students can engage directly with the content being shared 
and with each other. Those living in remote or rural areas 
find Zoom conferences a blessing. In addition, Moodle 
supports a range of media to present or link to learning 
materials. Furthermore, benefits of WhatsApp in education 
are establishing instant student-teacher communication as 
well as sending/getting reminders and push notifications. 


IJELS-2023, 8(4), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 


https://dx.doi.org/10.22161/ijels.84.7 


35 


DerKhachadourian 
academic context: A quasi-experimental study 


Add to this that knowing how to surf the Internet can enrich 
students with an unlimited source of knowledge, and 
empower them to learn new things. As such, students 
develop their fundamental skills of reading, interpreting, 
and criticizing literary texts. 


Moreover, on-line live discussions, electronic 
communication can provide a more relaxed atmosphere 
where social conventions are less important, and this 
encourages positive interaction among 
(Manzolillo, 2016). Specially, in this study the researcher 


made use of 3 Learning Management platforms: Meetings 


students 


on Zoom, Moodle to post learning material and 
assignments, and WhatsApp groups for instant messages. 


In a nutshell, the researcher employed the cognitive 
apprenticeship model that includes: modeling, coaching, 
scaffolding, reflection, and articulation to develop the 
cognitive skills of the participants in the study. She engaged 
the participants in higher-order thinking activities that 
involve intriguing questions, logical reasoning, multiple 
interpretations, supporting ideas, synthesizing evidence 
from the text drawing inferences, explaining cause-and- 
effect relationships, comparing facts and evaluating the 
information in the texts. 


This study adopted the Literature teaching models, the 
Content-Based, the Language-Based (teacher-centered), 
and the Reader-Response (student-centered) employing the 


CLT approach. 
ste 
III. METHODOLOGY 


A quasi-experimental research was conducted on 2 
sophomore literature classes (n=30) at a Lebanese 
university. because the 2 classes should’ve received the 
same treatment and shared the same independent variables, 
randomness was impractical. The theoretical framework 
was based on: the constructivist cognitive apprenticeship, 
critical thinking skills, Literature 


teaching models, the Content-Based, the Language-Based 
(teacher-centered), and the Reader-Response (student- 
centered) employing the CLT approach, and digital literacy. 
The independent variables were the following: change in 
student approach/participation, change in student scores 
post intervention, and change in student perception. 


].The participants 


The participants were the students of 2 sophomore English 
literature classes (n=30) at a Lebanese university. The 
course “The Age of Modernism” and “The 20" C. American 
Novel" were administered over 12 weeks, bi-weekly, each 
session lasted for 75 minutes. For ethical purposes the 
names of the participants were unrevealed. 
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2.Research instruments 


The instruments used to collect data for the study are 
described next. 


For Quantitative analysis: The students’ pre and post 
intervention formative/summative assessment scores were 
collected and analyzed employing Microsoft Excel. The 
students’ evaluation scores posted on the university site. 
The aim of selecting these data was to compare how the 
students developed at the post-intervention stage 


For Qualitative analysis: Instructor's evaluation of student 
participation, motivation, on-line live discussions, literary 
analysis, synthesis, and evaluation. 


3.Research Procedures 


The Quasi-experimental research -— cause-and-effect 
relationship, generally high in internal validity, tested the 
effect of the following 4 independent variables on the 
dependent variable, the final assessment scores and 
students' attitude: 


The constructivist cognitive apprenticeship (modeling, 
coaching,  scaffolding, reflection, articulation, and 
exploration), critical thinking skills, traditional and 
contemporary literature teaching methods (Content-based, 
Language-based and Reader-Response approach), and 
digital literacy were adopted in methods of instructing 
Literature. 


Phase 1: modeling 

The researcher shared some important tools that help 
students recognize, identify, interpret and analyze literary 
texts before tackling the assigned novel itself. The teacher- 
centered on-line session was based on content-based and 
language-based approach. 

First, she discussed the historical context of the Age of 
Modernism employing "the shared screen" feature on 
Zoom, and highlighted some prominent themes (e.g. war, 
death, despair, rejection of social/religious norms) and their 
link to the themes in Farewell to Arms. Then, she lectured 
on the biography of the author, Ernest Hemingway, to make 
students better understand how the novel is entwined with 
the life experience of the author. 


Then, adopting the language-based approach, she lectured on 
a whole range of features as a decoding strategy. First, she 
shared the stylistic elements, such as: 


Literary devices (e.g., allusion, allegory, foreshadowing, 
imagery, irony, juxtaposition, metaphor/simile, 
personification, symbolism) 

Literary elements (e.g., character, setting, plot, theme, 
frame, exposition, motif, titling, narrative point of view). 


Style: way an author uses language to convey his or her 
ideas and purpose in writing. author's diction (the selection 
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of words), syntax (sentence structure: simple or complex), 
phonological patterns, tone, characters, and other narrative 
techniques, as the genre or mode of writing the author 
adopts, such as the organizational features (chapters, acts, 
scenes, stanzas). 


Second, she shared some language improving skills, such as: 


paraphrasing, summarizing and using reporting verbs (in 
phase 2, students were supposed to summarize the 
important parts of the plot and analyze the text). 


Sharing all these tools at the modeling stage is important; it 
can establish sources that enable students to interpret the 
meaning of a text that goes beyond what’s on the page and 
avoid dependency on secondary unreliable sources. 

Phase 2: Coaching, scaffolding 


At this stage, the students were supposed to read the 
assigned chapters, and discuss: the themes (global 
coherence) in relation to the Age, the common literary 
devices of the text as symbolism (e.g. the use of colors — 
grey associated with loss or depression), repetitive motifs 
(e.g. snow: frozen feelings, falling leaves: inevitability of 
human death, dust: foreshadowing death) and the language, 
in the direct supervision of the instructor, who can fill in 
their gaps, misinterpretations and omissions. 


Throughout the lecture, the researcher triggered the 
students’ higher-order thinking. She raised intriguing 
questions, just to check their overall knowledge of the basic 
plot, as well as their ability to identify the literary devices 
and interpret the purpose of using them. Some of the 
questions were: 

“Why did the author choose certain words, expressions, 
images, syntax, or punctuation?” 

“How does the theme relate to the age?” 

“Are there any similarities or differences between these 2 
characters?” 

“How would you behave in a similar situation?” 

To her surprise, the students were not actively interacting at 
the beginning. They didn't read the assigned chapters, being 
inexperienced, they encountered new incomprehensible 
terminology that frustrated them. Instead, they read some 
open access online summaries available on the web, which 
were insufficient to support the needed evidence from the 
text. 


Throughout the on-line class, she modelled how to surf the 
web using reliable sources to scaffold their problem-solving 
strategies. For example, she performed live searching for the 
denotation of particular expressions, images, motifs, used by 


the author that fits best in the context. 


For example, in Hemingway’s, A Farewell to Arms, Ch. 28, 
when Lieutenant Henry was falling asleep in the cab of the 


ambulance, he recited to himself a jumbled version of a 
poem: 


Blow, blow, ye western wind Well, it 
blew and it wasn’t the small rain but the 
big rain down that rained. It rained all 
night. You knew it rained down that 
rained. Look at it. Christ, that my love 
were in my arms and I in my bed again. 
That my love Catherine. That my sweet 
love Catherine down might rain. Blow 
her again to me (Hemingway, A 
Farewell... p.263). 


She modelled using the “inverted comma” feature to search 
the web for a similar version of the above poem, which turned 
out to be an adapted version of an existing poem (see below) 
of an unknown writer from the sixteenth century, as well as 
how to search repetitive expressions in the text and infer their 
relevance. 


The original lines from this poem are as follows: 


O Western wind, when wilt thou blow, 

That the small rain down can rain? 

Christ, that my love were in my arms 

And I in my bed again! (Unidentified 
Author, 16th C.). 


Furthermore, she modeled searching for the pattern of the 
word rain using the “find” feature on Microsoft Word to 
analyze the significance of the repetitive rain imagery 
foreshadowing death. Other literary device in this jumbled 
poem included stream-of-consciousness. The language is 
described as short sentences, lack of clarity, emphasis on 
nouns and verbs. 


A formative assessment followed  teacher-centered 
modeling sessions after 4 weeks. The assessments were 
performed via Zoom, but for the sake of validity, their 
cameras were turned on. 

Phase 3: Reflection, Articulation 

At this stage, the students had already acquired the needed 
tools (the background and the stylistic knowledge) for the 
ease of text interpretation. So, the researcher adopted the 
student-centered Reader-Response approach. She divided 
students into groups to work collaboratively in pairs and 
assigned each group a chapter to read, summarize the plot, 
identify and interpret literary devices and elements, analyze 
the linguistic features, infer the theme, and finally articulate 
and present their work on the on-line/Zoom class platform. 
Zoom classes were being recorded on the iCloud, and 
students had access to the link to re-watch the session. This 
makes them Reflect on, assess and analyze their self- 
performance while presenting their assignment. 
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Digital Literacy 


Particularly, in this study the researcher made use of 3 
Learning Management platforms: Meetings on Zoom, 
Moodle to post learning material and assignments, and 
WhatsApp groups for the different classes to help students 
find, evaluate, create, and communicate information, using 
technical and cognitive skills. Lectures, discussions, 
presentations were all performed on Zoom, which were 
being recorded on the iCloud, and students had access to the 
link to re-watch the session and take notes “note-taking of 
ideas discussed in class promoted students" independent use 
of the language". She modeled how to search using the 
“find” feature in Microsoft Word, how to search the web 
taking into consideration reliable and unreliable sources. 


4. The findings, Interpretation and Discussion 
Quantitative Results 


Pre/post intervention scores 

The pre/post-intervention class performance scores were 
analyzed employing Microsoft Excel and displayed in 
charts. The aim of selecting these instruments was to 
compare how the students developed in linguistic literary 
analysis at the post-intervention stage. 


-The mean score of pre-intervention formative assessment 
of the students was 62/100 = P; whereas, the mean score of 
post-intervention was 72/100= G. the intervention was 
effective. 

-The students were asked to evaluate the course/instructor 
on Google form, and the scores were posted on the 
university site. 

Research findings revealed that the students’ formative 
assessment mean scores shifted from M = 61.8 and SD = 9.3 
to M=72.4 and SD = 6.89 post intervention; their (post 
intervention) perceptions were positive; and their 
participation level markedly improved. 


Qualitative Results 


-Instructor’s evaluation of student participation, motivation, 
on-line live discussions and literary "analysis, synthesis, 
and evaluation" reflected noticeable improvement. Their 
reading, writing and speaking skills were enhanced. 
‘collaborative discussion’ motivated the students to give 
their own opinions. Students’ intimidation and fear of 
public speaking was diminished. They were highly 
motivated and wanted to be the next presenters in class. 


As a result of engaging the students in higher-order thinking 
activities (e.g. intriguing questions, logical reasoning, 
multiple interpretations, supporting ideas, synthesizing 
evidence from the text drawing inferences, explaining 
cause-and-effect relationships, comparing facts and 
evaluating the information in the texts), the researcher 
observed a remarkable improvement. 
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V. CONCLUSION 


In conclusion, the results validate the hypothesis that 
integration of the traditional and contemporary methods of 
teaching English literature that include the constructivist 
cognitive apprenticeship, critical thinking skills, Literature 
teaching models: the Content-Based, the Language-Based 
(teacher-centered), and the Reader-Response (student- 
centered) employing the CLT approach, and digital literacy, 
developed the Lebanese university learners': higher order 
thinking skills, academic literary analysis, EFL 
communicative skills, digital literacy and their attitude to 
value English Literature. 


REFERENCES 


[1] Bloom, B. (1956). Taxonomy of educational objectives: The 
classification of educational goals, by a committee of college 
and university examiners. (1* ed.) (Vol.1). New York: 
Longmans, Green. 

[2] Brown, H.D. (2007). Principles Of Language Learning And 
Teaching (5 ed.). San Francisco State University: Pearson 
Longman (ISBN: 0-13-199128-0) 

[3] Carter, R & Long, M. (1991). Teaching Literature . 
Essex:Longman 

[4] Carter, R & Long, M. (1997): Teaching Literature. Addison 
Wesley Longman Limited 

[5] Crowley, Sh. (2015). Critical Thinking with Literature: It's 
Problem-Solving. Retrieved Jan. 3, 2021, from: 
https://www.greatbooks.org/critical-thinking-with-literature- 
its-problem-solving/ 

[6] Dennen. V. P. (2004) Cognitive apprenticeship in 


educational practice: Research on scaffolding, modeling , 
mentoring, and coaching as instructional strategies. In 
Jonassen, D. (Ed.), Handbook of Research on Educational 
Communications and Technology (2™ ed., pp. 813-828). 
Mahwah, NJ, US: Lawrence Erlbaum 
Associates Publishers. xiv, 1210 pp. 

[7] Fairclough, N. (1995). Media Discourse, London: Arnold. 

[8] Hall, G. (2005) Literature in Language Education. New York: 
Palgrave Macmillan 

[9] Harris, K. (2019). How to Lead Students to Engage in Higher 
Order Thinking. Retrieved Jan. 3, 2021, from 
:https://www.edutopia.org/article/how-lead-students- 
engage-higher-order-thinking 

[10] Hemingway, E. (1957). A farewell to arms. New York: 
Scribner.Hernández, A. (2003). Making content instruction 


accessible for English language learners. In Garcia, G. (Ed.), 
English Learners: Reaching the Highest Level of 

English Literacy (pp. 125-149). Newark, Del.: Int’! Reading 
Association. Retrieved March 3, 2014, from: 
www.learner.org/workshops/teachreading35/.../content_instr 


uct for ell 

[11] Iser, W. (1974). The Implied Reader: Patterns of 
Communication in Prose from Bunyan to Beckett. Baltimore 
and London: Johns Hopkins University Press. 


IJELS-2023, 8(4), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 


https://dx.doi.org/10.22161/ijels.84.7 


38 


DerKhachadourian 
academic context: A quasi-experimental study 


[12] Loewus, L. (2016). Digital Literacy: An Evolving Definition. 
Retrieved Jan. 3, 2022, from: 
https://www.edweek.org/teaching-learning/what-is-digital- 
literacy/2016/11 

[13] Manzolillo, M. (2016) Teaching Literature through Online 
Discussion in Theory and Practice. CLCWeb: Comparative 
Literature and Culture 18.2 <https://doi.org/10.7771/1481- 
4374.3139> 

[14] Mart, C.T. (2019). Reflections on discussions of literature: 
A language learning environment to promote speaking skills. 
The Journal of Social Sciences Research, 5(4), 846—850. Doi: 
10.32861/jssr.54.846.850 

[15] Parkinson, B., & Thomas, H. R. (2000). Teaching Literature 
in a Second Language .Edinburgh: Edinburgh University 
Press. 

[16] Probst, R.E. (1994). Reader-response theory and the English 
curriculum. English Journal, 83, 37-44. Retrieved Jan. 3, 
2021, 
from:https://scholarworks.uni.edu/cgi/viewcontent.cgi?articl 
e-2444&context-grp 

[17] Simpson, P. (2005). STYLISTICS. Routledge. ISBN 0—415— 
28105-9 (pbk) 

[18] Stockwell, P. (2006). Language and Literature: Stylistics 745 

[19] Thunnithet, P. (2011). Approaches to criticality development 
in English literature education: a second language case study 


Traditional and Contemporary English Literature Teaching Methods in a Lebanese EFL 


in a Thai university (Doctoral dissertation) University of 
Southampton. 

[20] University of Louisiana. (2021) The Communicative 
Language Approach in ESL Education.Retrieved Jan. 3, 
2021, from: 
https://online.ulm.edu/articles/education/communicative- 
language-approach-in-esl.aspx 

[21] Van, T. T. M. (2009). The relevance of literary analysis to 
teaching literature in the EFL classroom. English Teaching 
Forum, 47(3) 2-9. Retrieved Jan. 30, 2021, from: 
http://eric.ed.gov/?id=EJ923454 

[22] Facilitating Critical Thinking through Literature. Retrieved 
Jan. 3, 2021, from: http://orelt.col.org/module/unit/5- 
facilitating-critical-thinking-through-literature 

[23] Unidentified Author. (16th C.). Retrieved Jan. 30, 2021, 
from: 
https://www.lieder.net/lieder/get_text.html?TextId=106278 

[24] Underscoring the importance of digital literacy in education 
(2020). Retrieved Jan. 3, 2021, 
from:https://online.uwa.edu/news/importance-of-digital- 
literacy-in-education/ 

[25] Wolfgang I. 1974. The Act of Reading: A Theory Of Aesthetic 
Response. Baltimore: Johns Hopkins University Press. 


Appendix A: A screen shot from AUT's Moodle page displaying the Digital platforms 


American University of Technology 


ENG455 - The Age of Modernism 


Home / My courses / E! 


Navigation 


V Hon VB Announcements 


@ Dashboard 
> Site pages 


v My courses 


@ Link to Zoom session 


@_ Class Whatssap invitation group link 
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Appendix B: Student sample from pre- intervention phase 


American University of Technology 
TheAge of Modernism - Test 1 


Fall 2021-2022 


Instructor: Dr. Liza Derkhachadourian Duration: 50min 


Student Name: BRIBERY) ENG 455 Grade: 58/100 


1.There are many literary devices in “A Farewell to Arms" : 


*Foreshadowing: sing colors to hint for something such as ( blue in the channels, green branches, small 
gray motor cars..)| 


"7| Commented [MOU I]: To hint to what? 


Using symbols to symbolized fer allude to death such as (gray color, in the dark, fall of leaves, winter, 
mists over the river and clouds.) 


"irony: ( In the dark it was like summer lighting , There was fighting for mountains ES A à3à p— "(Commented [MOU2]: ktisnotironyrathersimiie —— 7) 
fmeispher-[-nshe-bad-ofziver.. 


*Stoicism: (But it was checked and in the end only seven thousands died of itin the army.)The writer 
used this device to make fun of something that it is WW1 is horrible and killed this number of people. 


Henry's use of the word "only" to describe 7.000 dead shows his stoicism* and his need to escape the 
horrors of war by making light of them. It also communicates just how horrible World War 1 is. If 7,000 
dead can be called "only," then how many total must have died? 


The writer of "A Farewell to Arms" used the imagery here from nature to show the danger of the 
mountains and the rain that is unknown. 


2.The main themes of A Farewell to Arms are war-love-verses war-and individualism..So, the narrators 


they manage. The short first chapter, in which Frederic Henry describes his situation on the war front, is 
one of the most famous descriptive passages in American literature. The main theme is the war the 
narrator's attitude toward war is unsupportive. The novel shows various moods but the most haunting is 
tragic and ironic. 
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Appendix C: Student sample from mid- intervention phase 


AMERICAN UNIVERSITY OF TECHNOLOGY 


Midterm Exam 


Campus: Halat 


Academic Year: 2021-2022 Semester: Fall 2021-2022 


Instructor Name: . NOW 
Drika Dakki Date: NOV. 24, 2021 


Course Information: 


CRN. 
poms | mes — The Age of Modemism 


M i d t e r m 
Fall 2021-2022 


Duration: 1lh15min 


Grade 70 /100 Duration: 1h 15min 


No Booklets — Closed Book Exam- References are not allowed -Mobile Phones are 
Forbidden 


An excerpt from Hemingway's ^A Farewell to Arms" 


I ducked down, pushed between two men, and ran for theriver, my head down. I tripped at the 
edge and went in with a splash. The water was very cold and I stayed under as long as I could. 
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I could feel the current swirl me and I stayed under until I thought I could never come up. The 
minute I came up I took a breath and went down again... There was much wood in the stream. 
The water was very cold. We passed the brush of an island above the water. I held onto the 
timber with both hands and let it take me along. The shore was out of sight now.... I took off 
my trousers and wrung them too, then my shirt and under clothing. I slapped and rubbed myself 
and then dressed again. I had lost my cap. Before I put on my coat, I cut the cloth stars off my 
sleeves and put them in the inside pocket with my money. My money was wet but was all right. 
I counted it. There were three thousand and some lire. My clothes felt wet and clammy and I 
slapped my arms to keep the circulation going. I had woven underwear and I did not think I 
would catch cold if I kept moving. 


(13)You do not know he iver w 

bas oo and Kay b Very shot. [la water um col end in aod ind many ip reed 
that had been floated off the banks when the river rose. I was lucky to have a heavy timber to 
hold on to, and I lay in the icy water with my chin on the wood, holding as easily as I could 
with both hands. I was afraid of cramps and I hoped we would move toward the shore, We 
went down the river in a long curve. It was beginning to be light enough so I could see the 
bushes along the shore-line. There was a brush island ahead and the current moved toward the 
shore. I wondered if I should take off my boots and clothes and try to swim ashore, but decided 
not to. I had never thought of anything but that I would reach the shore some way, and I would 
be in a bad position if I landed barefoot. I had to get to Mestre some way. 


Remembering Catherine, Henry says, If there were no war we would probably all be in bed. In 
bed I lay me down my head. Bed and board. Stiff as a board in bed. Catherine was in bed now 
between two sheets, over her and under her. Which side did she slecp on? Maybe she wasn't 
asleep. Maybe she was lying thinking about me. Blow, blow, ye western wind. Well, it blew 
and it wasn't the small rain but the big rain down that rained. It rained all night. You knew it 
rained down that rained. Look at it. Christ, that my love were in my arms and I in my bed again. 
That my love Catherine. That my sweet love Catherine down might rain. Blow her again to 
me. Well, we were in it... 


1.Depict 3 Literary Devices employed in this excerpt - Hemingway's “A Farewell to 
Arms", (12 pts.) 

2.How is Frederic's leap into the river to escape the battle police a symbolic 
demarcation in the novel? (10 pts.) 

3.In your opinion, how do the novel's protagonists Henry and Catherine reflect the age 
of modernism? Discuss at least 3 features supported by examples from the novel! (10 
pts.) 

4. Could Henry immortalize his love to Catherine? How? (8 pts.) 

5.Linguistically speaking, what is the significance of Ernest Hemingway's writing style? 


(10 pts.) 


l. The literary devices in Hemingway's "Farewell to Arms" are: 
- Foreshadowing: which means using symbols such as colors, places, and weather to 
hint to something else. Here, Hemingway foreshadows death while using words, such 
as: “rain, war, wind, towe-—Debnentethetevet renew teaitre theatteve tintin: 
kimat aiaiai id pila ivan Qibalu die Ranpieipei linc: 
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-Motifs: the weather is vastly talked about in this excerpt where the big rain that fell 
all night. The wind was also blowing “Blow, blow, ye western wind". This 


sleeves”. Henry unattached himself -| Commented [MOUI]: Imagery is a literary device that 
WE USE p gsm evokes a sensory experience or create a picture with words 
for a reader. By utilizing effective descriptive language and 
fi f 


Imagery) Example: “I cut the cloth stars off my 
from his old life that consisted of his duties to the Italian army. He is now a free man 
both in terms of duty and life. 8 figures of speech, 
e.g. I came inside because the house smells like a chocolate 
brownie. 
2. Henry’s scene in the river represents rebirth. He is baptizing himself in the water. It is WA TH ELD 
like he is leaving his old life and re-entering a new life, alienating himself from his 
past. He seeks for a new clean life with Catherine away from war, his duties, the 
conventional norms, and tries to flee through this river. However, he remains 
uncertain of the upbringings of the future. 
Henry makes a “separate peace,” as he later calls it, with the war—the farewell to 
arms that gives the novel its title.8 
We later understand why Henry has this fear, as his escape from war (right here in the 
river, and right now) is nothing but an illusion. Death and war will follow all 
throughout his lif, no matter how far this river takes him. 


3. Catherine and Henry reflected the age of modernism in Hemingway’s “Farewell to Arms”. 
Hemingway portrayed Henry and the men of this novel (Rinaldi, Dr. Valentini, the priest) as 
domineering characters dominating the paternal society. They reflected manhood, which was 
a dominant theme during this age, by drinking, and getting intoxicated, by going to pubs 
(Rinaldi was a womanizer). They were competent characters. Most of the time they were 
seen as people of lust, and sexual desire. 


Moreover, rejecting social norms is a major theme that is tackled in Hemingway’s novel. 
Both Henry and Catherine abandoned religion (nihilism), rejected faith, and did not believe, 
nor trust God. “You understand but you do not love God” (page 144). 


In addition, Henry abandons war, his country, his friends and leaves to Milan to join the 
Ttalian army. He wasn’t even fighting for his mother land. 

Henry escaped war because he wanted to preserve his life for Catherine and for love. He had 
reasons to live. "That my love Catherine” (from excerpt), “J am so in love with you” (page 
494). 

And this leads us to Catherine’s unconventional beliefs. She did not need Henry for anything 
but love, which makes her a complex woman and her complexity is a big factor for Henry's 
attraction to her. Catherine's views on marriage are one good example of the good 
complexity. It demonstrates her conflict between not following social norms, and conforming 
to such conventions because doing so will make her life much easier. 


Lastly, Henry's and Catherine's relationship is a fantasy in reality. This is a controversial 


issue. They escaped the war, and its ree aw to live their romance somewhere else 
(fantasy). They chose . Their relationship was an illusion, and their 


declaration of love was transparent. *Now if you aren't with me I haven't a thing in the 
world" (page 494). Catherine told him many times that she does not wish to be married. She 
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has already been in a relationship with a man who died and out of selfishness she did not 
want to tie herself with another man, again. despair 
9 


4. We saw in the novel that Catherine shared love with her fiancée long before meeting 
Henry. However, Henry didn't love anyone other than Catherine. She was the only person he 
expressed his love to in the entire novel. After her death, Catherine's earthly body may be 
dead and gone; however, her spirit and her memory remain living in Henry's imagination. 
We have seen them grow with each other, and love each other in the novel, and I came to the 
conclusion that they both become one in the same. “Because there is only us two and in the 
world there's all the rest of them." (page 273). 

And it is ironic how their love actually bore feelings of pain and suffering. The outcomes of 
war (casualties, suffering, death ...) were equivalent to the outcomes of the love 
(hemorrhage, baby's and Catherine's death) they shared. Happiness is transitory, and 
temporary in war, and this knowledge was startling. Looking at the environment that was 
surrounding Henry, he was doomed. Death and pain was all around him and he couldn't 
possibly escape the atrocities of war. They diverted they thoughts about what is haunting 
them. Their love became the source of suffering, in which, Henry needed diversion once 
again.? 


5. Linguistically speaking, Hemingway's writing style is significant with the following: 


-Sentence construction: the shift from the Ist person to the second person to bring the 
audience to his side and include them and make them live the events with him (line 13): *You 
do not know how long you are in a river when the current moves swift". 


-He has a limited word palette and didn't use lots of vocabulary. He wasn't rich with 
vocabulary and frequently repeated the same vocabulary in his writing: "the shore, rain, 
love". 


-He chose short sentences rather than complex and long sentences. Also, his writings lacked 
clarity between one sentence and the other. They were short and unclear. Evidence: “You 
knew it rained down that rained. Look at it." “I had lost my cap." “I counted it.” 

10 
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Appendix D: Student sample from post-intervention phase 


AUT s 
$ 
; q 
W Qt 
A» 0 
EXAMINATION BOOKLET ry 


V 


AMERICAN UNIVERSITY OF TECHNOLOGY 


PEERS JO alan American Mevel 
a d te: 2/1/2022 
5. 


Bot Sota Datis, he Belt pur and- Rader E Alors 2 nuisible 
[Har refleit the age 4 post - mbduuam cdd Us chorodlas. 

| | Sylvia RER fert- pctdigedal eo calidi a. ge&i aec of the 
pest- yasdlonnia m choc | C sthr D o mod Gobmai dikode nel oda Kow 
fto dugja kati hwan Ue ual Lfe ancl ke freaitoatio. She i drien 
pay iKac |- Sexual. po^ enot qual be fork a man whore walk taking 
m kar zai Ske Apel te hermi satiofced§ aide ta. nice 
jeg to Tm hee founda. 345 hoo malalandi PA almaz 
solu d mauiag? However, she becenis Quad Ouaappéc tou Sho 
[realised lhat kir sexual ex pimime codon L 
[paipak Esthar doer a fot sf bled. andia hiypilalget e caua a 

| anal- ple h&c [i quac adsbal Us M eel. acsi Scd va Ss kar 

| pex iad. C Sther ia ad &o ada {com hur mmol, and heey: helo 
phen L. seem bo tonnecL when Cher io im Gin of 


DO Ea sho 

[uec “Une mpura «kdo 2 Ka ug. sla deo nel. seni iod xls! hor « pee 
per pool xa ht oli o ie ikas | aa KCl hac roto a Hol of ene cosl 
Lach == Pails ato Cn pe Loong while jumping Aomernatiati— 

thax bed> alienaten from kac nol! Noleo yer aci ker [scones cout 

| Esler foka tha cli, be dogme zz also albo tothe alynation 

| AdiolitiimsLby , Esther pref ers bif cll) expeclations H wemen liad of 
DUE to {them d She sofuna essai Recor cL breues cimen, onal 
[eoe abt, Qo indspendanl Loc ical Ohee thay iod eoa mainii 
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